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Introduction:

The purpose of this portfolio is to show evidence the professional development | pursued through
my work as Lead for the Graduate Teacher Program to the Department of French and Italian during the
final two years of my doctoral studies, 2015-2017. The Lead Network consists of graduate teachers from
each academic department who serve as liaison between their program and the Graduate Teacher
Program. Lead training and responsibilities aim to assist the professional development of each lead in five
areas: academic management, consulting on teaching skills, academic leadership, college pedagogy, and
collegial teamwork and project management. This professional portfolio explains my personal experience
as Lead in these five categories. The appendices then offer supporting documents to supplement the
narrative.

A — Academic management

Serving two years as a Lead for the GTP required a demanding focus on academic management
that led to a dramatic improvement in macro- organization and long-term planning of my professional and
academic life. To focus on two specific examples, the processes of formulating a Lead plan and of
providing in-department support (through workshops and assistance to individual teachers) most impacted
my understanding and practice of good academic management. As the position involves serving as liaison
between the GTP and my home department, this breakdown demonstrates both sides of the relationship,
mine with the GTP and mine with the Department of French and Italian, as | strive to fulfill the needs and
requirements of both.

Formulation and approval of a Lead plan for each year constitutes the summation of my
responsibilities to the GTP, and this process evolved my organizational skills on the macro level. While
satisfying the demands of Lead work, departmental service, teaching, and dissertation completion seems
daunting, the designated structure of the Lead plans provided a system by which the other pieces of
academic life could also be organized. Life-long careers as students prepare graduate students to fulfill
externally-imposed goals, but the Lead plan forces the shift to self-established goals that is necessary to
succeed professionally in academia. The strengths | acquired by setting goals and timelines for an entire
year have carried over from my GTP work to the dissertation and job search. The Lead plan requires
forethought and macro-organization that may seem overwhelming, but is far less so when put into place.
As such, this experience was instrumental in developing skills to manage a variety of demanding
responsibilities without becoming overwhelmed.

While the Lead plan helped my personal organization, work within my department focused those
skills outwardly. This presents a different challenge as | aim to fulfill needs within the department; this
requires coordination with other members of the department, both in formulating a plan and in scheduling
one. To organize my discipline-specific workshops, candid discussion with the language coordinators
provided examples of needs that I could fill and led to giving two workshops on communicative activities.
Through discussions with grads, | learned of shared needs from our side, and thus have workshops on
creating content courses and on establishing collaborative writing plans. My role as liaison between the
GTP and my department also included managerial development as | improved on methods of
communication for workshops, certifications, site visits, and Lead responsibilities. This role has led to the
assumption of an informal mentorship role as fellow grads come to me for advice about teaching
portfolios, publication, attending/submitting to conferences, the job market, dissertations, and many other
subjects beyond the teaching support my job is structured to provide.
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The Lead experience has greatly improved my management skills, both of myself and of my
peers within the French department. The structure provided by the program enabled me to take on more
responsibilities successfully as I learned to organize responsibilities in relation to my professional life and
those of others in my department.

B — Consultation on Teaching Skills

A major part of my role as Lead involves consultations on teaching skills, both within and beyond
my home department. This includes running consultative microteaching sessions during new graduate
student orientation week with graduate students from different language departments and completing non-
evaluative videotape consultations with all French graduate students in their first semester of teaching.
Both of these types of consultations are designed to encourage graduate teachers to develop the habit of
self-reflection on their own teaching. Consultations proved at least as valuable to my own professional
development as they were for those who requested the consults. From the consultative process, | learned
about feedback and probing strategies, varied pedagogy, and inclusive teaching to counter implicit biases.
Facilitating these types of non-evaluative peer consultations benefited me directly in two distinct ways:
(1) learning new approaches to self-assessment of my teaching and (2) developing questioning skills that
lead others to probe deeper into their own thinking (a skill that has improved my feedback/questioning
practices in my own classroom).

As fellow teachers in a department are part of their own learning community, each benefits from
observing the others teach. Watching experienced professors informs my own teaching and sparks new
ideas for my own classes, and attending my graduate colleagues' classes does the same. Each has a unique
style, pedagogical instincts, and activity ideas, so while my consultation job is meant to be purely
observational, | benefit personally by seeing other graduate teachers in action. In addition to witnessing
new strategies and approaches, the consultation process itself provides even more exposure to effective
uses of Kolb. In particular, | enjoy consulting with teachers who are high on my weakest pole (concrete
experience) because their strengths in the classroom encourage my own development in that area.

The non-evaluative aspect of the consultation process encouraged the development of questioning
and probing tactics intending to lead the consultee to dig deeper into their own thinking process and
pedagogical approaches. To them, | described my role in the process as holding up a mirror through
which they assessed their own teaching. Repeating the process with so many different teachers honed
these skills to a new level, both in terms of consultations and questioning practices in my own classroom.
The experience further expanded my understand of the value of collaboration in academe; as with the
seemingly-solitary act of writing, teaching benefits from collegial cooperation so that colleagues learn
from each other through such non-evaluative practices. This form of consultation similarly informed my
feedback skills in the classroom, so an added benefit has been learning how to ask more probing questions
so that students find their own way to the answers. As this practice is aligned with my teaching
philosophy by which learners feel invested in their own learning community, this secondary effect of
consultations has been more than welcome.

To use a specific example of the double benefits of consultation, the second VTC template on
intersectional analysis has been particularly informative for both myself and the teacher. Even though my
class was too large for this format for my own second VTC, the consultation process has made me re-
conceive of my classroom's space and my own interactions with students. While the teachers | have
consulted with in this format have discovered new things about themselves, | have too through the
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process. The resources | pass along to them also become resources for me, and | have particularly
benefited from papers on implicit bias (so that | continually strive to be more aware of my own) and
developing feedback practices (so both my classroom and consultation feedback continues to improve). In
all, the consultation process has clear mutual benefits for both me and my colleague, and each represents
a direct benefit to my professional development rather than a simple task to be done.

(See appendix B for VTCs conducted)

C — Academic Leadership

Through my experience as Lead, | not only acquired skills that improve my own pedagogy, but |
learned much about the role of leadership among peers, in particular the importance of leading by
example. By demonstrating my own investment in and commitment to research, pedagogy, and
professional development, | encouraged others to do the same, both implicitly and explicitly. To my
mind, leadership as Lead took two distinct forms: (1) training new colleagues (within the department and
the Lead Network) through consultations and (2) providing workshops on pedagogy and professional
development.

As part of the Lead position, | work alongside the language coordinators to train new graduate
teachers in the department as well as provide continued support for experienced and returning graduate
teachers. This includes the consultations discussed above as well as providing support for other
pedagogical or departmental questions for fellow graduate teachers. As the new teachers often came to
observe my classes as part of their pedagogical training, | learned to better articulate my own teaching
philosophy and approaches. During my second year as Lead, this responsibility also includes training the
new incoming Leads in the GTP’s methods for consultative microteaching and videotape consultations
that they perform with the graduate teachers in their own departments.

As Lead, | conducted discipline-specific workshops within my department as well as leading
workshops as part of the GTP teaching workshops series for graduate teachers from departments all
across campus. | have led three discipline-specific workshops for instructors in the French and Italian
Department, one on creating effective communicative activities (given twice because of its success and
need) and one on designing and teaching content courses for the first time. On April 21, 2017, | will be
giving a final workshop on creating a professional website in which graduate teachers from French/Italian
and Spanish/Portuguese will participate in collaborative activities so that each will have the beginnings of
a website by the end of the workshop. | also led a workshop in the Teaching Strategies series for the GTP
on using phone and tablet gaming technology in the classroom. By choosing and organizing these
workshops, | gave myself the opportunity to explore deeper teaching approaches from a new perspective.
Due to the positive response, the workshops are also posted on my website (jessicajappleby.com) so that
those who could not attend the workshops also have access to the material.

In an attempt to foster collegiality and teamwork among the graduate students in our department,
I organized my legacy project around collaborative writing strategies. During an introductory workshop,
attendees formed groups or pairs and developed writing plans for which they will hold each other
accountable. | have continued to check in with groups throughout the year. | have developed a collection
of resources and worksheets that are now maintained on a shared Google Drive so that the program will
continue after my graduation in May. As we will remain colleagues in our fields for our careers, it is
essential to invest in each other’s research now. The personal value of incorporating teamwork into tasks



that are normally considered solitary (such as article and dissertation writing) leads to increased
productivity and decreased stress and isolation. As this fills such a need in the department, | implemented
this program as a legacy project so that future cohorts can develop the habit of collaborative writing as
well.

(see appendix C for workshop presentations and legacy project documents)

D - College Pedagogy

Attending well over a hundred hours of pedagogy courses, GTP and department workshops,
pedagogy conferences, and professional development days has greatly informed my understanding of
pedagogical approaches. The Lead role demands a level of engagement with pedagogical methods and
paradigms that maximizes understanding and implementation of such practices, particularly through
giving workshops and consultations/microteaching. Therefore, this section focuses specifically on areas |
have sought to improve through my work as Lead. Below is only a few examples of many, but | have
chosen to focus on teacher-/student-centered classrooms (which the Kolb Learning Styles Inventory and
Bloom’ Taxonomy greatly inform for me) and alternative assessments as these are the two areas in which
| feel most energized by the possibilities.

Through implementation of Kolb and Bloom's in addition to observations of my own classrooms,
I have become aware of a discrepancy between my teaching of language and content courses. The variety
of learning objectives to be accomplished in language courses leads naturally to the incorporation of
activities at all the Kolb poles (though I have had to work to break out of teaching in my own learning
order, something | learned from my own VTCs). However, in teaching literature classes, | learned my
natural method is a mix of micro lecture and Socratic discussion, but | try to break out of this habit to
create a more student-centered classroom. This is a challenge for me, and an area where | am actively
striving to improve by doing things like flipping my classroom on certain days (see link to flipped
lecture), which again comes more naturally in my language instruction than literature. Conversely,
Bloom's taxonomy has provided a structure for pre-loading discussion questions for each night's reading
assignment in literature classes. In FA2016, | implemented an informal Teaching-as-Research project to
compare discussion success (as measured by response time and respondent diversity) by pre-loading
discussion questions structured by Bloom's in my medieval literature, to determine improvement over the
past two semesters. Results were more than encouraging as approximately 30/40 students regularly spoke
in class compared to 10/40 in previous semesters.

The most exciting pedagogical method | learned about through my interactions with the Lead
network is alternative assessment. This has been immediately applicable to great success in my literature
class that | had previously designed using an alternative approach to literary studies. In this class, the use
of contemporary pop culture to encourage engagement with medieval literature and comprehension of the
societal norms and rituals of the period naturally lends itself to alternative forms of assessment. As
students struggle to acclimatize to medieval language and syntax (even though the texts are translated into
modern English), I assign a diary in which they must recount the routine tasks of their day in the style of
Beowulf, using kennings, hyperbole, and heroic style. Later in the semester, they assume the role of
Dante, placing contemporary and historical figures into hell with fitting punishments in the same way the
Italian poet did. By culminating the semester in a creative writing story, | can assess students'
understanding of medieval tropes, use of heroic language, rituals of courtly love, and the monomyth all
through an assignment that is collaborative (as they edit and share ideas) and enjoyable (both for them as



they write and me as | grade). Through continued exchanges of ideas with others in the Lead network and
the research past interactions have inspired me to undertake, this is an area in which | see much more
potential for application to my classroom.

While effort remains to create a more student-centered classroom, my experience as Lead has already
increased my teaching effectiveness and given me a clear direction in which | aim to grow. Consultations,
workshops, observations, Lead training, and Lead network interactions have all informed my awareness
of pedagogy and will continue to do so through the coming year.

(See appendix D for examples of coursework developed because of GTP work)

E — Collegial Teamwork and Project Management

Participation in the Lead network has informed my perceptions of teamwork in an academic
setting in two primary ways. First, different interdisciplinary teams of Leads each year of the position
demonstrated the importance of interdisciplinary work, through first a negative example and then a
positive. Second, implementing collaborative writing plans among the graduate students in my
department (inspired by the summer workshop series on publication) demonstrated the value of
collegiality and shared investment in personal research to the collegial atmosphere of a department.

The organization of Leads into interdisciplinary teams first and foremost enhanced my overall
experience at the university by fostering connections with members of other departments. As academic
departments can easily become insular, such collaboration improves morale and expands the learning
community across campus. Working with colleagues from wildly different disciplines has given me new
perspectives on my own research methods and writing practices that have improved my quality as a
candidate. My first interdisciplinary team exposed me to the challenges of working with people from
other departments whose senses Of investment in the shared project varied drastically. Though overall a
negative experience, | learned important strategies for managing interpersonal relationships and how to
avoid assuming the entire burden of work when other group members neglect their own responsibilities.
Fortunately, my second interdisciplinary team affords me the opportunity to experience an ideally-
functioning team in which each member is invested in the work of the others as well as their own. Each
member shares their individual department experiences and the shared group experience as returning
Leads to improve the work of all. While the first experience was frustrating at the time, the juxtaposition
of both interdisciplinary teams taught me even more about the importance of effective and motivated
collaboration between colleagues from a range of disciplines.

A part of the GTP collaboration, | participated in a publication workshop series through which |
discovered the importance of working with others even in a task that seems solitary, like preparing an
article for publication. Wanting to share this with my colleagues in the French Department, | subsequently
held a workshop to implement collaborative strategies among our grad students. A primary goal of the
workshop was to stress the importance of breaking down the isolation and pressure to appear perfect by
making the writing process transparent and collaborative. Over half the grads in the department attended
(from first year MAs to some finishing their dissertations), all of whom communicated how reassuring it
was to air our individual writing processes. We all see each other as so accomplished and intelligent, so it
is productive and normalizing to share struggles with others. Another goal of my workshop was to share
writing tips to spur productivity. Finally, the workshop provided a structured context for creating writing



8

plans in groups or pairs, so that everyone left with a concrete plan to achieve their semester writing goals
and a schedule for checking in with one or two of their colleagues.

Even more important than the plan was the fact that each student is now actively invested in the
work of at least one other person, and in turn, that person is invested in theirs. Structuring this workshop
as not a single event, but as a legacy project to establish a new habit of collaboration plays to the strengths
of our department where active collaboration for teaching is already the norm. Turning to this type of
teamwork made demonstrated just how much academic careers are tied to the future careers of fellow
graduate students; staying in communication and being aware of each other's research will only enrich our
academic lives as we continue to interact through conferences, visiting talks, inter-institutional projects or
committees, etc. By attending the same doctoral program, we unknowingly enter into a community
connection that will remain in place throughout our careers, so it only makes sense to optimize this sense
of a learning community while we are students. As my legacy project, | hope that this tradition of shared
investment in each other's research and success continues to thrive in our already exceptionally collegial
department.



Appendices
Appendix A — Academic Management

AY 2015-16 Lead Plan

Lead Graduate Teacher Training Manual 2015 Graduate Teacher Program

Goal L
To support new TA’s improved instruction.
Goal 2:

To make a contribution around teaching in my department.

Goal 3:
To support seasoned GPTI's in teaching content courses.

Conl 4:

To develop my mdm«uwmmm

F.2. Load Plan

Name ica J Appleby

Deparument rench and Italian

Lead Plar meetings planned or comp plan and sign or send an emall):

Lead Coordinator Signature i pue @ ] 2018
Lead Coordinator Signature A‘ / . Date: QIzll‘)‘r
Fuculty Mentor Signature v Date: 1—2,-14(5"
Department Chair Signature '&v‘ Ih\,- Due:}'[; 2015
Graduate Advisor Signature o © Date.

TA Supervisor Signiture Date:

(if applicable)

Department Statistics:

For this information, please contact your Program Assistant # New # Total
# of Teaching Assistants a £

# of Graduate Part-Time Instructors 2(ord) Porll)

# of Rescarch Assistants 2 2

# of Graduste Students in the Department (2BAMA) 19 (+BAMA)
LMWWMQWM«Mmr ‘
Ifnphnmﬁduiuywommmhad?hn.mdhﬁguyﬂ;bmnduh« ° No
relevant materials to your Lead Plan meetings.

2. Please select the certificate program in which your department’s graduate students f@ Profossionsl
are most interested. ‘-F:;?:r m
lmuummmmuw-umw,u.,«ml.uum.oumntm and profeswonal

dﬂlhmmwm-auOabmmc.hmd.“dwwmuumdmlm.Doaotudyw
wvamwmldm.xdvmamwwph Please limit each goal 10 10 words maximuen.
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Lead Graduate Teacher Training Manual 2015 Graduate Teacher Program

Meeting with outgoing lead

May 11-14 May Lead Seminar in Academic Management, Leadership,
2015 Pedagogy, Consultation, and Teantwork
6/9/2015  Research Team meeting
First meeting with lead coordinator to go over rough draft of
Summer 6/4| lead plan
pra1s Second meeting with lead coordinator to go over lead plan
p/28/15 Meet with faculty mentor to discuss Lead Plan
7/21/15 Discuss Lead Plan with lead coordinator before submitting

revised version for GTP director’s approval

6/327/14

Promote GTP summer workshops. Schedules are posted on
website.

Send out welcome letter to ALL graduate students in
your department

Promote Fall Intensive & International 1IGT Cultural Intensive

10/6/15

Lead Network meeting

153




Lead Graduate Teacher Training Manual 2015 Graduate Teacher Program

Presenton GTP to students at departmental orientation using

August the GTPwebsite
Fall Intensive (Please attend someworkshops yourself,
. 19. |encouragenew Tfistonmndsomebeigiv_mblg workshops that
21,2015 do not conflict with departmental training, and encourage
SA'M-SPM returning TAs and GTPIs to attend some workshops for
advanced graduate teachers.)
August 20,
2015 Attend “Best Should Teach” event and recerve your BST Silver
6:30-9:30 | Award. Bring along your faculty mentor.
Attend a departmental faculty meeting, introduce yourselfas I teach at
lead, show them the GTP web site and explain value of the time
;mgmm facuity
Through- X
A gh Promote GTP workshops (email, fiyers, posters in department)
semester
o3/15 Office visit in your office or department with lead coordinator
10/29,11/5, | Team meeting to plan for Spring Team activity - X
mu- 11/18,| remember to include lead coordinators in emails
Wwiens | Createand facilitate a discipline-specific workshop X
Communicative activity workshop (required for new TAs, GTPIs)
o215 | Discipline-specific workshop with ABDs on Creating X
' Content Courses
X
10/1/15 1# VIC with Elizabeth Marasco (FRIT)
X
10/6/15 1# VIC with Sarah Duris (FRIT)
X
10/8/15 17 VIC with Olga Vasile (FRIT)
X
12215 1% VIC with Stephen Williams (FRIT)
Lead Network small-group meetings to provide feedback X
12415 on Fall progress
129/15 | My first VIC with Valentina X

154




Lead Graduate Teacher Training Manual 2015 Graduate Teacher Program

Send out a new welcome back letter to all graduate students in
January your department. Revise to cover Spring Semester activities in
GTP & department
Submit updated Spring Lead Plan to lead coordinators
g (attend andbring TAS)
7.8.2016 Spring Conference (a some workshops ng
SAM-4PM
Through- " "
i Promote GTP workshops (email, flyers, posters in department)
semester
Feb 8, 2016 GTP Monday workshop - Using App-Based Games in the
Classroom (Kahoot and Goosechase)
Feb9,2016 [ 2* VTC for Jennifer Dowdy
30, | 2*VTC for Elizabeth Maracso
16
Apill, | :
2016 Capstone Ma Event: attend, take care of
3pM.spM  fom responsibilities
Saturday, | Attend COPFFN Forum (attend and bring TAs) Faculty from
March 12, | other colleges & universities talk about faculty work and
2016 expectations in their institutions.
April 12, Lead Network small-group meeting to provide feedback
2016
Complete end-of-year report- update Lead Plan and answer
End-of-term questions (see below)
Complete end-of-year online evaluation
Your end of semester report includes this completed plan and
responses to the following questions:

IS5
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Lead Graduate Teacher Training Manual 2015 Graduate Teacher Program

Please describe how you have met or not met the goals
you set for yourself at the beginning of the year. (125
words) I have successfully met my personal goals
for improvement in teaching and consultation. I
have learned so much about a variety of teaching
methods and strategies that have helped me
improve my own teaching. I have been less
successful than I would like in encouraging
participation in GTP workshops. While a few
students have become involved and sought consults,
the majority feel too busy to work on their CCTs. 1
have, however, helped two MA students complete
their teaching portfolios as well as completing my
own.

rJ

What was your most significant contribution to your
department as a lead this year? (125 words) My most
significant contribution to the department was
being the first to offer support to graduate
students for teaching content courses. I took my
experience being thrown into designing my own
course and used it to create a workshop and notes
for others to have resources and strategies
available for them. Those who attended the
workshop found it very helpful and asked that the
information be available in the department
Dropbox for future reference.

What did you accomplish personally and professionally
this year that you are most proud of? I am most
proud of how much I expanded my experience
this vear and added variety to my CV. Between
teaching a new upper division course, being
asked to guest lecture, and giving GTP
workshops, I have gained valuable new
experiences and discovered | have a variety of
professional interests and skills.

What did you learn about academic management,
leadership, consultation, college pedagogy, and collegial
team work this year? I have learned that management
and teamwork can be even more difficult than
imagined. 1 also learned as much from VTCs with
others as they do, and especially my understanding
of Kolb has greatly influenced my teaching. I have
also learned and experimented a lot with alternative
assessment and evaluation thanks to the GTP,




AY 2016-17 Lead Plan
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Lead Graduate Teacher Training Manual 2016 Graduate Teacher Program

Name ' J Appleby

Department French and Italian

Lead Plan meetings planned or completed (All MUST approve the plan and sign or send an email):

Lead Coordinator Signature

Lead Coordinator Signature

Faculty Mentor Signature

Department Chair Signature

Graduate Advisor Signature

TA Supervisor Signature
(if applicable)

K|F|K|R(K(K

Department Statistics:

For this information, please contact your Program Assistant #New # Total

# of Teaching Assistants

# of Gruduate Part-Time Instructors 13

# of Rescarch Assistants

NN
~

# of Graduate Students in the Department

1. Does your department have a teaching methodology or pedagogy course?

If so, please consider it as you construct your Lead Plan, and bring a syllabus and other No

relevant materials to your Lead Plan meetings.

Name of the faculty member teaching the course:
Eliza Janc S

/Cenificate | professionst
2. Please select the certificate program in which your department’sgraduate students X I Devel
are most interested. NG

Teaching Centificates

3. Please hist three goals you have for your lead work this year. Also, hist & fourth goal that Wentifies a personal and professional
skill that you want to develop as o lead. Goals are strategic, broad, snd aligned with the mission of the program. Do not list your
objectives here, rather lint them as activities in your plan. Plesse limit each goal o 10 words maximum,
Goal I:

To support graduate teachers with their teaching through videotape consultations.

Goal 2:
To make a contribution to new TA training in the department through presentation of GTP certificates,
intensives and workshop series.

Goal 3:
To foster cooperation, teamwork, and sharing among graduate student teachers through a discipline specific
workshop on collaborative writing,

Goal 4
To improve pedagogy in my own classroom.
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Lead Graduate Teacher Training Manual 2015 Graduate Teacher Program

Meeting withoutgoing lead

May9-12,
2016

May Lead Seminar in Acadentic Management, Leadership,
Pedagogy, Consultation, and Teanmwork

First meeting with lead coordinator to go over rough draft of
lead plan

Second meeting with lead coordinator to go over lead plan

Meet with faculty mentor to discuss Lead Plan

Discuss Lead Plan with lead coordinator before submitting
revised version for GTP director’s approval

June / July

Promote GTP summer workshops. Schedules are posted on
web site.

August

Send out welcome letter to ALL graduate students in
your department

X (email

Promote Fall Intensive & International IGT Cultural Intensive

Oct 3, 2016

Lead Network meeting

153
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Lead Graduate Teacher Trainin:

Presenton GTP to students at departmental orientation using the
August 18 | GTPuvbsite 18‘
Fall Intensive ( Please attend some workshops yourself, encourage
August 17- | €W TAstoattend some beginning workshops that do not conflict 0 assist
o gzl:) 16 |withdepartmental training, and encourage returning TAsand ith Fl
SAM-SPM GTPIs toattend sonwe workshops for advanced graduate teachers.)
Aug 18, 130- [Co-facilitate Microteaching unit for new French, German, and lscheduled
1330 Spanish graduate teachers
August 25, |Attend " Best Should Teach” eventand receive your BST Siloer
2016 Award. Bring along your faculty mentor.
Attend a departmental faculty meeting, introduce yourself as a
fead, show them the GTP web site and explain value of the
program
Through- ;
il Promote GTP workshops (email, flyers, posters in department)
semester v
Sept 6 {1 VTC for Juan Jimenez scheduled
Sept Y pline-specific workshop: Creating Communicative eduled
ctivities
{Sept 23 Discipline-specific workshop: Collaborative Writing ischeduled
Early Fall Office visit in your office or department with lead coordinator E:heduled
pto, me
Oct 3,2016 | Toam meeting to plan for Spring Team activity - remember to X
And Nova4 | include lead coordinators in emails
Fall Create and facilitate a discipline-specific workshop 2 scheduled
heduli
ISept 30 My 2 VTC - by Marcia Walsh e
X
Nov 11 1" VTC for Audrey Calandara
X
Nov 15 1“ VTC for Leah Powers
Lead Network small-group meetings to provide feedback scheduling
December

154




Lead Graduate Teacher Training Manual 2015 Graduate Teacher Program

Send out a mew welcome back letter to all graduate students in your

Y. Wi

January department. Revise to cover Spring Semester activities in GTP &

department

Submit updated Spring Lead Plan to lead coordinators
‘:‘;‘;‘;’ Spring Conference (attend some workshops and bring TAs)
s Facilitating discussion session for Spring Conference e
Dudog Promote GTP workshops (email, flyers, posters in department) A
April IZ.”ITF“V'ICMMH& scheduled
AR, Capstone Event: attend, take care of team Y
2017 3-5 hilit
smr Attend COPFFN Forum (attend and bring TAs) Faculty from
March L1, | other colleges & universities talk about faculty work and
2017 expectationsin their institutions.
March24 | Lead Network small-group meeting to provide feedback scheduled
Apeil 21 3+ discipline-specific workshop w/ FRIT/SPAN - Creating | scheduled

Complete end-of-year report- update Lead Plan and answer
End-of-term questions (see below)

Complete end-of-year online evaluation

Your end of semester report includes this completed plan
and responses to the following questions:

1. Please describe how you have met or not met the goals
you set for yourself at the beginning of the year, (125
words)

2. What was your most significant contribution to your
department as a lead this year? (125 words)

3. What did you accomplish personally and professionally
this year that you are most proud of”?

4. What did you learn about academic management,

leadership, consultation, college pedagogy, and collegial
team work this year?

155
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Appendix B — Consultation

Below is a list of all the Videotape Consultations performed during my tenure as lead for the Graduate
Teacher Program to the Department of French and Italian at the University of Colorado at Boulder.

Teacher’s Name | Department | Type of VTC Date
Elizabeth Marasco | French 1« VTC October 1, 2015
Sarah Duris French 1« VTC October 6, 2015
Olga Vasile Italian 1st VTC October 8, 2015
Stephen Williams | French 1st VTC December 2, 2015
Jennifer Dowdy French 2nd VTC February 9, 2016
Elizabeth Marasco | French 20d VTC March 30, 2016
Juan Jimenez French 1st VTC September 6, 2016
Audrey Calandara | French 1st VTC November 11, 2016
Leah Powers French 1st VTC November 15, 2016
Leah Holz French 20d VTC April 12, 2017

Appendix C — Academic Leadership

Graduate teacher department workshop on Creating Communicative Activities:

View here: http://prezi.com/j775x9392c51/?utm_campaign=share&utm medium=copy

Crealing Communicalive Activilies



http://prezi.com/j775x9392c5l/?utm_campaign=share&utm_medium=copy
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Graduate Teacher Program workshop on App-based Games for Classroom Learning:

View here: http://prezi.com/pyabfcbuef9j/?utm campaign=share&utm medium=copy

\

-

-

Legacy Project — Collaborative Writing Strategies and Plans for the French Graduate Students

Workshop on Collaborative Writing:

View here: http://prezi.com/lhp6ipirhlho/?utm campaign=share&utm medium=copy

Collaborative Writing

Strategies for Balancing Research with the Rest!

by Jessica J Appleby (ABD)



http://prezi.com/pyabfcbuef9j/?utm_campaign=share&utm_medium=copy
http://prezi.com/lhp6ipirh1ho/?utm_campaign=share&utm_medium=copy

Documents for collaborative writing planning:

Collaborative Writing Plan

1.

(=)

Lh

The project I need to finish is

It must/should be done by

Estimated total length

Tasks I must accomplish before it can be completed (completed, not started!):

My writing partner(s) is/are:

We can meet 1-2 hours every at__h at

Penalty/reward decided with partmer

Make a plan with partner who has similar due date/completion goal.

Set weekly goals for yourself (how many pages per week? Books read? Editing goals?) gp the weekly

calendar, based on desired completion date.

. Establish 2 points at which you will edit each other’s work.

. Draily writing plan. Block out 15-60 min of pure writing time 5 days'week. Suggestion: complete only
one week at a time, then adjust for the next week depending on successes/difficulties. First, block out all
the times yvou have other commitments, then see where you have 15-60 min chunks of time. If you have
multiple projects, allot one chunk per project per day. Congrats, vou're productively multi-tasking!
(additional copies of daily planning at http:/'www.wendvbelcher. com/'writing-advice' workbook-forms' -

also other helpful worksheets too! But seriously, yvou should buy her book!)
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These workshop notes and collaborative writing plan are now available for future French graduate
students on a Google Drive of shared department materials. This is a process that has begun successfully

and is set to continue after | leave the department.



Appendix D — Pedagogy

Alternative Assessment
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Fren 1200 Community Project excerpt: The Epic of Hellems 141. Students wrote Beowulf-style journal
entries about their everyday lives to explore the use of kennings, hyperbolic language, and heroic imagery
in the poem. | compiled them into a single document that was shared among the class for discussion and
within the French department. Below is a small excerpt. (More available on my website

jessicajappleby.com)

Dan

Intheend, eachmancrafteda letterofr}q'mesb
Tobehanded inby thehour of academia.

I awoke inthe moming and steppad in the waterfall of cleanliness.
Toolong it has besn, my old friend.

I placed my rearend onthe rectangle of cushion,
Then openad my folder of electricity.

Thus I arrived here, at the portal of knowledge.
Inthe portal of knowledge, I found three challenges.
Ths first, a guestionof truth.

The second, a gquestion of history.

The third, a questionof the abstract.

After] had slain the noble challengers, [ arrived here.
Hers, the cemetery of quizzes.

Caroline

I cast my gazeuponthe girl inthe hazy glass reflector

Salt water drips from her forehead as I takea deep breathin

I fllmy air pockets withmuchneeded refreshment

My ammor is soaked through to the bone with salted blood from battle
I shiver as the wooden door swings open

so that the goldenlight from yellow in the sky may enter the room
Thebattle was hard, farmore difficult than I expectsd

But we fought withall our heart and being

Moments ago, the fire and rubble had been overwhelming

Wealay inour formation before the heat rained down,

buddhas braced forbattle

And then we danced, and I balanced onmy nose and onmy toes

I breathad fire on ths ensmies within me, surrounded

by the greatest buddha warriors inall of Boulderland

Together, we conquered the orange and red tongues

and the dragons perished inthe presence of ourzen

Together, we bowed towards our bringer of bliss, and said "Namaste"

David

S0, I arose this moming two hours after light's-birth.

The bumrow [ inhabited was far from

the hall of my father, Dave the Daunting.

| My mesl-chest orimblad and T nishad to onell the dishirhance

%s roused early by the fiery sky-fire

and lamented the loss of a beautiful night-stary.

Oncel was accustomed to my situation,

I entered the food-hall and prepared a moming feast.

I donnad my carefully selected raiment,

and beganapplying my war paint.

The vertical transport system bore me to the entrance

of my dwelling-hall and I openad the wind barrier.

Thehot breath of summer grested me

and I'hailed it as a sign from the gods that my contest would go well.
I boasted that [ would passthe ordeal

or renounce my claim to the title I wished toeam.

Thebeast Mathtest would not catch me unawares,

I'would use my keen-sharpensd wits and my true-edged writing blade
toslay themonsterand claim victory.

Whenl came face to face with the horrid creature,

it was uglier thaneven thebard’s stories had forstold.

It had gleaming lines of unreadable runes etched into its soft flesh.
My comrades inarms beganto wail in fear

but I ralliad them withmy cry: "Weare allowed to use calculators!”
ThenI bestowed writing blades on those who did not have them,
50 that they might do battle alongsideme.

HannahB

Intimes gone by, the great knowledge-givers bestowed uponme
many quests, tasks bothlofty and many innumber.

A mind both sharp and patient, and my mightvlead-sword,
were to be my only weapons in these battles to come.
Uponleaming of my quests, I mounted my wheeled-ship

and traveled home, home to the Creck of the Bears.
Faroverthetar-and-gravel-sea I went,

longing to reenter my hall and home.

Uponmy amival, my most-trusted thane, Elise the Short,

Vo | I N J




Example of final paper choices for Fren 1200:
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Fimal paper topics
For each of the tapics below, you wal wse 2 of the texts we've read this semedter. (If you woudd

like adckticenl mading, vout sow ale Swe 10 achude the messaisang tw Sexte @ e Clavtams Bock
or any of Mace's bes that we dudn't vead for class )

Yo'l want 00 thadk shoue the larger thames 32 sty o well w0 srsler details sk o Ssnuge
ied and specific mossests i the texte. Do NOT engage w plot sumtnery Arall

Vour paper dhowdd lave i sepumenr 1t dhoudd uet jout be 3 searvary of exaseples flom e
teany You should mke if (o st Serthes 15 sale o pu on what Ghe exanples men
wiry they are uiat they sre. or witat we can lewm Som hers The arguiest will be steted i your
thesis eatrement

(For example. doa’t jut say fart Mane pres=ats some wome 1 2 poutive wiy and some
4 negetve way. Tl thes farther (o explan ity (s |8 iepuertant or who you sk
fhas cas teach us For exassle, you con st Sun these conflissng spreseteton of
wotnen exe because Maoe 17 canghtt between the grevaiing secol el pous vews oo
warnen f the time and her cum datas 25 2 female woter §

Be ware 15 avoud befurmal lasgage m your pepes. Your lungiage should be more foomal than
whiat you tiee i noneal cooversation Wl your Ssends

H you sewd azy help ot psdance coscenang yoer pape (what 1o ischade, questas to cotstader
otcs b maw %0 exml e and we s meet b discus T swe et vou e ot [ieenae
speciabaty 20 [ mm beye % belp of you soe hvmg dificuines

Hemvember s piching teats that fhas 15 2 shon popet. You do Dot Wt 1 Whe f00 1Y
becanie you wou't be shie 10 25 oo detad. Foous on specific decals fom e texny

1 Wiosgses: - Pack 3-3 ety anad doscums fhe cussplen ropressntations of wessen We luve soes font
segyny it prevalat i B Mcidle Apes Tat there it e © Qe spressstatons of wames e
jost tht wpect Consader mudaple aad couficting idens showt women by focuning oo several
wpecific femades. (Your semts ot il be L, 1f you wish. Bt dou't mckade X tests plis ceveral
lake, becuase thur will de o aneck Remensder. you don't lave o bt of 1ooes 52 your pugee()

2 Sderce xnd wncowtt ~ Erer and Evwie sexd Laseval otk sely Deavily ss Setses of qpuech asd
sllesce. Comuder the isterdction of spenck 23 both sexts - sxncluities. differesces, ingesteace
1 large mpicancos of adden love. fermale speech eoc If yoo thark another text would be
Televare. vou may mclnde coe oawe, 02 3 very Gecific exauple Som GoT. (Siles Simen™)

3 As of poeny snd soey-tellag o dhe Lais - In the peolegue sud svery b, Mane de France
Tefievemoes orality s story-telimg: Some references se cbuyoun, and some wre moee wibtle (mxh
5 the womsn exsizosdering ber mory oo the bond's doond v Lawnrd Pick 24 Jus and Swum
Dow (and why) these Siemey recur with such Seguency

4 Fefloctiom oo bevesss - puck T teats stad discrss G ropresentation of herosun Foe exmgple
16 Polend fhe sarne kisd o haeeo s Evec” Wiy doet Rwratuse ofen daffernst desls for eadieval
beroes” What does dus il ws about medeval thoughes aud greferences” Do the texm you ve
chosen reposvest 1 evelution of confliceng sdew” What kand of language » weed 1o describe
lotoes aed heeos: sets” Dioes pestonal lonce (rostasce here) saess W (ike precedesce over peddle
bonoe (epac bero). ox the other wy mond”

3 Telw 2 very specific theme o detaed Boen GoT and asalyze how it ovigin can be foond tn 2
of the medieval texts we've sead. Mo does thes modem Sxatany peroe allow ut 10 leorn shour the
Moddie Ages, but how aho does £ wazp our 1deas of whae the medieval wockd wan? Be v your
ey achedes enceh shout The e, ot just GoT

& CREATIVE WRITING OFTION ~ Use yrex understasiing of Joseph Canplull's monceny®
o canate yous e vwrsion of 3 Clawtien de Tropes soumace. Cresie yote own hoo whe will
follow bodh the momenmvth and medbevat ideals of courtly bave and chévalry. Yo arocy should
o me that you underttund the standood eleonents of Clsenen 't wones, toogh Yoo can add
Yoot omes cowativw Satr For your sufine, you will withe yous first petagrapdy seed then mttead of
your stpenets. you will befly [t what will hagpws b your oo 51 wech stage uf the
moneosyth. (see poen for clanficston)

10 wery of thaene ses | clear ot 1f you toad ahice of ol please Jet o oo

I e coliecting your mtro'Oatioe se | o make vare you 2 oo the nght track and siop you
befiee you tnabe soy mestalies St will st your grade The more detaded your culine, Su
tuiee T il by abis to grow coestrucave feedheck Try 10 be 24 clest  poushie s duet [know
wrhat e you 'l e, what your arpament w5, and hoor you'l suppart thae arpanent

Good hack!

Formative Assessment

Examples of one-minute exit papers for learning assessment in Fren 3110:

Fren3110 —La Chanson de Reland

Questions une minute: répondez-y rapidement et donnez lafeuille au prof avant de quitter la classe.

Qu’'est-ce gue vous aimez dans ce poéme ?

Qu'est-ce gue vous ne comprenez toujours pas ?
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Example of Kahoot! learning assessment for Ital 1500:

©FAQ @ Support O =epiaty| - KﬂhOOt!

Ovid's Metamorphoses .-

VieEtty:@Fnvase  Cresfed: 3 mook 200 Sy:appiedy]  Audience:lUnivomity  Language: Erdlis

Questions «

-

. Which of Ovid's stories is represented in this Bemini statue? = = - E E
. When did Ovid five? = 20

Secomds
3. This makes Ovid a contemporary of - E E

4. According to the "Sprezzatura’ reading, who was NOT influenced by Ovid? E E

"

5. Who painted the image we saw of Narcissus? « - E E
6. Who tumed Daphne into a tree? = smow aoaw E B

- 7. How does Narcissus die? = E g

Flipping the Classroom

Example of a flipped classroom home lecture for Fren 2120:

http://screencast.com/t/'YKeNPhVykz Bien Vu Bien Dit ch 9 — Le gérondif et le participe présent



http://screencast.com/t/YKeNPhVykz
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Appendix E — Professional Development - Pedagogy courses, workshops, and conferences

Pedagogy courses

School and Society — University of Colorado — Fall 2005

Educational Psychology and Adolescent Development —
University of Colorado — Spring 2007

Teaching in American Schools — University of Colorado —
Summer 2007

Language and Literature across the Curriculum —
University of Colorado — Summer 2007

College Foreign Language Teaching — University of
Colorado — Fall 2007

Pedagogy for Teaching English — Université Paris 3
Sorbonne Nouvelle — Fall 2011

Graduate Teacher Program Workshop Attendance

Keeping them Awake: Student Engagement in the
Classroom (Feb 4, 2013)

Will your Teaching Portfolio Get You Hired, or Not? (Feb
11, 2013)

Engaging in Difficult Dialogues around Race and Ethnic
Diversities (Feb 15, 2013)

Getting Your First Paper Published: Tips from the Trenches
(Feb 18, 2013)

What Does It Mean to Be a Good Colleague in Academe?
(Feb 22, 2013)

Teamwork, or Divide and Conquer? Facilitating
Collaboration in Group Projects (Feb 25, 2013)

Using VoiceThread in the Language Classroom (Mar 4,
2013)

Inclusive Teaching (Mar 8, 2013)

Expect the Unexpected: Handling Teaching Situations
Nobody Prepares You For (Mar 11, 2013)

Social Media in the Classroom: Principles and Practices
(Mar 12, 2013)

Departmental Dialogues You Should Have to Develop
Your Portfolio (Mar 15, 2013)

Pedagogy, Viewed Through the Lens of Harry Potter (Mar
18, 2013)

Exploring Cross-Cultural Differences in the College
Classroom (Feb 7, 2014)

When Students Work Harder than You Do: Writing as a
Critical Thinking Practice (Feb 10, 2014)

Talking about Race, Gender, Ethnicity and Sexual
Orientation in the Classroom (Feb 14, 2014)

Creating a Technology Policy for Your Course (June 10,
2014)

Major Questions to Consider When Designing a College
Course (June 11, 2014)

Using Prezi to Guide Your Classroom Presentations (June
17, 2014)

Using Bloom’s Taxonomy to Frame Course Content and
Exams (June 18, 2014)

Teaching Rhetorical Analysis (Jan 8, 2015)

Lead Seminar in Academic Management, Leadership,
Pedagogy, Consultation, and Teamwork (May 2015)

Technologies for Facilitating Instruction at the Kolb LSI
Poles (June 10, 2015)

Games as Logic Machines and the following discussion:
Application to your Classroom (Jan 8, 2016)

Applying to Teaching Colleges (Jan 29, 2015)

Presented workshop on App-Based Games for Classroom
Learning: GooseChase and Kahoot (Feb 8, 2016)

COPFFN 2016, March 12
- Preparing College Teachers for the 21% Century
- Higher Education Landscapes
- Challenging Aspects in Course Design and
Planning

Metropolitan State University of Denver site visit (Apr 6,
2016)

Summer Article Publishing Workshop (June-July 2016)

Creating Inclusive Classrooms for Students of Diverse
Sexualities and Gender Identities (Aug 17, 2016)

Setting Up Language Students to Succeed (Aug 17, 2016)

Teaching-as-Research: How to Study Student Learning in
Your Classroom (Aug 18, 2016)

Getting Students to Go Beyond Google: Collaborating with
Librarians to Teach Information Literacy (Aug 19, 2016)

Do You Have the Personality for Teaching? (Aug 19, 2016)



Inclusive Design for Learning (IDL): Essential Tools for
Revolutionary Educators (Jan 12, 2017)

Application to your Classroom: Inclusive Design for
Learning (discussion leader, Jan 12, 2017)

COPFFN Classroom as Sanctuary: Preparing for Change in
Higher Education (March 12, 2017)

- The Changing Landscape of Higher Education

- The Ethical Dilemmas of the Academic Job Market

Curriculum Vitae:

25

- Pedagogy in Cyberspace: Mediating Instructor-
Student Interaction via Technology

Conferences

Language for Specific Purposes conference, CU Boulder,
March 2014

Educators’ Day at Denver ComicCon by Pop Culture
Classroom, May 2015 and June 201

JESSICA J APPLEBY, PhD
University of Colorado - Department of French and Italian
238 UCB, Boulder, CO 80309
jessica.appleby@colorado.edu (303) 709-9237
Website: jessicajappleby.com

EDUCATION

2017 University of Colorado, Boulder, CO
PhD in French - defense April 5, 2017

Dissertation: Politics and Poetics of Epic in the French Renaissance: Ronsard, Du Bellay, d’Aubigné

2012  Université Paris 3 Sorbonne Nouvelle, Paris, France

Master in English Studies
“Mention tres bien”

Thesis : Les représentations du genre dans « Dido, Queen of Carthage »

2008 University of Colorado, Boulder, CO
MA in French

2006 University of Colorado, Boulder, CO
BA in French

Thesis: Pétrarquisme et Platonisme dans « Les Erreurs Amoureuses » de Pontus de Tyard

ACADEMIC TEACHING APPOINTMENTS

2015-present  University of Colorado Graduate Teacher Program, Boulder, CO
Lead to the Department of French and Italian

2012-present  University of Colorado Department of French and Italian, Boulder, CO

Graduate Part-Time Instructor

2010-2012
Maitre de Langues

2009-2010
Lectrice

Université Paris 13 Nord Département d’Anglais, Villetaneuse, France

Université Francois Rabelais, Tours, France
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2007-2009 University of Colorado Department of French and Italian, Boulder, CO
Teaching Assistant, Graduate Part-Time Instructor

HONORS & AWARDS
2016  Best Should Teach Silver Award, Graduate School, University of Colorado, Boulder, CO, Aug 25.
2015  Best Should Teach Silver Award, Graduate School, University of Colorado, Boulder, CO, Aug 20.

2014  Graduate Student Teaching Excellence Award, Graduate School, University of Colorado,
Boulder, CO, May 6.

PUBLICATIONS

Under Review “Ronsard’s Franciade: Political Constraints of French Renaissance Epic” is currently under
consideration at Sixteenth Century Journal.

BOOK REVIEWS

In progress Review of Ronsard et la mise en musique des « Amours » requested by Renaissance Quarterly.

CONFERENCE PRESENTATIONS

2016  “Using Comics for Second Language Learning: an ACTFL Perspective”, Pop Culture Classroom,
Denver Comic Con Educators’ Day, Denver, CO, June 17.

2015  “The Rebellious Epic: Subversion of Genre during the French Wars of Religion”, Society for the
Interdisciplinary Study of Social Imagery, The Image of the Rebel, Colorado Springs, CO, March 12.

2015  “Civil War and the Distortion of Virtue and Vice in d’Aubigné’s Tragiques”, Southern Humanities
Council, Virtues and Vices; Desires, Devices, Athens, GA, January 31.

2014  “Arya’s Odyssey and Aragorn’s Actium: The Modern Epic Hero in Contemporary Fantasy”,
Society for the Interdisciplinary Study of Social Imagery, The Image of the Hero, Colorado Springs,
CO, March 20.

2013  “The Heroic Ideal: Redefining Gender Representations in Marlowe’s Dido, Queen of Carthage”,
Rocky Mountain Modern Language Association, Vancouver, WA, October 10.

INVITED SPEAKING ENGAGEMENTS

2017  “Application to your Classroom: Inclusive Design for Learning”, discussion facilitator, Spring
Conference, Graduate Teacher Program, University of Colorado, Boulder, CO, January 12.

2016  “The Lasting Influence of Ovid’'s Metamorphoses”, guest lecture for ITAL 1500 ‘That’s Amore —
Introduction to Italian Culture’, Department of French and Italian, University of Colorado,
Boulder, CO, February 25 and October 11.

2016  “Smartphone Apps for Game-Based Learning in the Classroom”, Graduate Teacher Program,
University of Colorado, Boulder, CO, February 8.

2016  “Application to Your Classroom: Games as Logic Machines”, discussion facilitator, Spring
Conference, Graduate Teacher Program, University of Colorado, Boulder, CO, January 8.



2016

2016

2015

2015

2015

2014

2013
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GRADUATE TEACHER TRAINING WORKSHOP PRESENTATIONS

“Collaborative Writing: Strategies for Balancing Research and the Rest!”, Department of French
and Italian, University of Colorado, Boulder, CO, September 23.

“Creating Communicative Activities”, Department of French and Italian, University of Colorado,
Boulder, CO, September 9.

“Developing and Teaching Content Courses as a Graduate Student”, Department of French and
Italian, University of Colorado, Boulder, CO, October 22.

“Creating Communicative Activities”, Department of French and Italian, University of Colorado,
Boulder, CO, October 16.

FELLOWSHIPS & GRANTS

Graduate School Summer Fellowship, Graduate School, University of Colorado, Boulder, CO,
May 5.

Department Summer Fellowship, Department of French and Italian, Graduate School, University
of Colorado, Boulder, CO, Summer.

Graduate School Travel Grant, Graduate School, University of Colorado, Boulder, CO, May.

COURSES TAUGHT

CU Boulder

FREN 1010 Beginning French 1

FREN 1020 Beginning French 2

FREN 1200 Medieval Epic through the Lens of Game of Thrones

FREN 2110 2~ Year French: Grammar and Reading 1

FREN 2120 2nd Year French: Grammar and Reading 2

FREN 3010 French Phonetics and Pronunciation

FREN 3110 Main Currents of French Literature 1 — De Roland a Rousseau

ITAL 1400 / FREN 1400 Medieval/Renaissance Women Writers in Italy and France (TA)

ITAL 1500 That's Amore: Introduction to Italian Culture (TA)

ITAL/ HUMN 4150 Boccaccio’s Decameron: Tales of Sex and Death in the Middle Ages (co-instructor)

Paris 13 Nord

L1, L2, L3 phonétique de I’anglais

L1, L2 compréhension orale

L1, L2, L3 expression orale

L2, L3, M1 anglais pour non-spécialistes

Université Francois Rabelais

L1, L2 phonétique de I’anglais

L1 LEA compréhension orale

L2 LEA expression orale

L1, L2 anglais pour non-spécialistes
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PROFESSIONAL DEVELOPMENT

2017  Collaborative Preparing Future Faculty Network Forum. Teaching and professional
development workshops by faculty from COPFFN institutions in Colorado and Wyoming,.
Boulder, CO, March 11.

2016  Collaborative Preparing Future Faculty Network Forum. Teaching and professional
development workshops by faculty from COPFEN institutions in Colorado and Wyoming.
Boulder, CO, March 12.

2015 Educators’ Day at Denver Comic Con, Pop Culture Classroom, Denver, CO, May 25.

2015 Lead Seminar in Academic Management, Leadership, Pedagogy, Consultation, and Teamwork
Graduate Teacher Program, University of Colorado, Boulder, CO, May 11-14.

2014  International Symposium on Languages for Specific Purposes, Boulder, CO, April 17-19.

ACADEMIC SERVICE
2016-present  Graduate Peer Mentor, Graduate School, University of Colorado, Boulder, CO.

2012-present  Assisted with various activities within the French Department including French Club
(evening film or cultural discussion sessions), “Bavardages” (weekly lunch conversation
practice), and Our French World (annual cultural celebration day), Boulder, CO.

2012-present  Co-Admin for the “University of Colorado Boulder French Program” Facebook page.

2014 Conference Panel Moderator/Volunteer — Second International Symposium on
Languages for Specific Purposes, Boulder, CO, April 17-19.

2013-2014 Volunteer for the Department of French and Italian table - Summer Information Fairs for
Accepted Students, June, July, and August, Boulder, CO.

CERTIFICATIONS
2016  Certificate in College Teaching, Graduate Teacher Program, University of Colorado, October.

2015  CITI certification for Social Behavioral Research Investigators and Key Personnel, November.

AFFILIATIONS

American Association of Teachers of French

American Council on the Teaching of Foreign Languages
Modern Language Association

Phi Beta Kappa

Renaissance Society of America

Rocky Mountain Modern Language Association

South Central Modern Language Association

Women in French

LANGUAGES

English (native) French (near-native) Latin (advanced) Italian (beginner)



